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MOJIEJII ABOMOBHOI'O HABUYAHHS B CEPE/THIN IIIKOJII CILIA

IlocranoBka npodaemu. Bucokopo3BuHEH1 KpaiHU CBITY 3 METOIO CTBOPEHHS
CHIBTOBApMCTBA BH3HAUMIM P 3aBJAaHb Yy BChOMY KOMILJIEKCI MOJMITHYHUX,
€KOHOMIYHMX, COI[IaJIbHUX, KYJIbTYpPHUX MUTaHb, Y TOMY YHUCIl ¥ y Tajy3l OCBITH.
OngHuM 13 HaWBAXKIIMBIIIMX 1 MPIOPUTETHUX HAIMPSIMKIB € CTBOPEHHS CILIBHOTO
MOBHOT'O MPOCTOPY, IO 3yMOBWJIO i BU3HAYMIIO BEJIMKY YBary, 3yCHJUIA OMILiHUX
Ta TPOMAJCHKUX MDKICP’KaBHMX 1 HAIllOHAJIBHUX OpraHizamiii ta 00’€IHaHb [0
BUpIIIEHHSI TMpPOOJEMU HaBYaHHA MOB Ha BCIX PIBHSIX OCBITH, peati3alii
MOJIKYJIBTYPHOTO TMIAXOy, Y OCHOBY SIKOTO TOKJIaaeHO (OpMYyBaHHS Yy MOJOJI
TOTOBHOCTI /IO TPAKTUYHOTO BHKOPUCTAHHS MOBM B MDKHApOJAHOMY Ta
MIDKETHIYHOMY CITUJIKYBaHHI.

He Bunaaxoso y ITapuxi Ha 32-1it ['enepanbhiit koHdepennii KOHECKO mia
4ac KPYIJIOTO CTOJY MIHICTPIB OCBITH KpaiH cBiTy Ha Temy “CHpUSHHS SKOCTI
OCBITH” 3a3HAYAJIOCA, 1[0 HE MOKE OyTH SIKICHOI OCBITH, SIKIIIO BOHA HE Ja€ 3HAHHS,
OKpIM JIep>KaBHO1, P1IHOI MOBH, 1€ OJHIET-BOX MOB, HacamIepe ] HaUIOITUPEHIIITHX
y cBiTi. Lle moTpiOHO ... 111 €PEeKTUBHOrO 1 TUHAMIYHOTO OCBOEHHS BCHOTO HOBOTO B
Hay1ll, TEXHIL, TEXHOJOTISX, 10 HAPOJKYIOTHCS B PI3HUX KpaiHax.

OTxe, BOXJIMBUIMU YMHHUKAMH, K1 aKTyalTi3yBajd HAyKOBI MOIIYKH B Taly3l
BUBYEHHS 3apyO1>KHOTO JIOCBIJly 1HILIOMOBHOI MiATOTOBKH OCOOMCTOCTI BUCTYHAlOTh
HACTYTHI: PO3MIMPEHHS 3B’ A3KIB MIXK JIep’KaBaMu, TOCHJICHHS MPOIIECIB riodaizaiii,
IHTepHAIlIOHATI3aIlll, TIMOOKE OCMHCICHHS (EHOMEHY KyJIbTypHU SK SBHINA, IO
MIPOHU3YE BC1 cPepu COIiaTbHOTO OYTTS, MPOIIEC MOJIIOTY 1 B3aEMOBIUIMBY CBITOBHUX
Ta JIOKAJTBHUX KYJIbTYp, CTAHOBJICHHS TYMaHICTHYHOI TAPaJIUTMHU B SIKOCT1 JIOMIHAHTH

COLIIOKYJITYPHOTIO MPOLIECY, TOCUJIEHHS IHTETPAI[IfHUX MPOIIECIB Y HAYIII.



Hocein CHIA € KopucHUM [JIsI BITYM3HAHOI TPAKTUKA 3 HACTYIMHHUX
OYeBHIHUX MpuYHMH: To-mepiie, sk 1 Crmomyueni Illtatm Amepuku, Ykpaina €
MOJIIKYJBTYPHOIO JIep>KaBOI0, IO BHU3HA4Ya€ OCOOJMBOCTI MOBHOI MOMITHKHU. [HIIa
npuuyrHa nojsrae 'y toMy, 1o CIHIA 10BrorpuBagio akymyJrOBald IEPeIOBUN
CBITOBMH JIOCBiA y cdepl OCBITH, MNPUCTOCOBYIOUM HOro J0 IOTPeO CBOroO
cycniibeTBa. Jlo TOTO K, Ha MOYATKy HOBOTO THUCSYONITTS KYJIbTYpHE PO3MAITTS €
0a30BOI0 IIHHICTIO aMEPUKAHCHKOTO CYCIUJIBCTBA, KOJIM OCBiTa CHpsIMOBaHA Ha
PO3BUTOK  OCOOMCTOCTI 3 TBOPYUM KPUTUYHUM MUCICHHSM, KYJbTYPHOIO
KOMIIETEHTHICTIO, COLlIaJbHUM 1 TJI00aIEHUM OaueHHSIM.

AHAaJi3 monepeaHix AocaiaKeHb. AHaII3 HAYKOBUX MyOJIiKaIliil CBIAYUTH, IO
OCTAHHIM YacOM JIOCIIIXKEH1 JesIKi MUTaHHS HAaBYaHHS 1HO3EMHUX MOB BIAMOBIIHO JI0
BUMOTHU CTBOPEHHSI 0araTOMOBHOIO 1 OaraTOHAI[IOHAJIBLHOTO CBITY 3 HAarojocoMm Ha
MOJIIKYJIBTYPHOMY KOMITIOHEHTI 3MicTy HaB4aHHs iHO3eMHHX MOB (I. Bonmapenko,
O. [lepmykoBoi, B. Cimkin, I'. Ctenenko). ¥ pobotax €. Cminuna, 1. Tapanenko,
C. Tonmauesoi, O. IllepcTiok NpOMOHYETHCS TUMOJIOTISE JBOMOBHOTO HABYAHHS.

VY wMexax mpaip, NPUCBIYEHHX CHUCTEMaM OCBITH B 3apyODKHHUX KpaiHax,
3HAXOAMMO BHCBITJIIEHHS OKPEMHX NMTaHb METOJIOJIOTII, Oprasizauii, CTPYKTYpH,
3MICTy, KOHTPOJIO B HaB4aHHI 1HO3eMHMX MOB. Tak, O. AkatweeB, Il. Bensnin,
H. I'yceiinoBa, M. Hikitin, M. IllyToBa y KOMIIIEKCI CKIaAOBHX 3MICTYy OCBITU B
cepenHix HaBuaibHuUX 3akiagax CIIA posrisHynu MeTry, 3aBIaHHsS, BUMOTH 0
HaBUYAJbHUX KypCiB 1HO3eMHUX MOB. [luTaHHSM BHUKIaJaHHS 1HO3EMHHX MOB B
yHiBepcuteTax CIIIA npucssiueni pocnimkenHs K. Antonosuu, K. Kapanertsna,
C. MakyuieBoi; 0coOJMBOCTSAM JBOMOBHOrO HaBuaHHS — poOotu O. JIUTBHHOBA,
P. Pomantok, crnemudiky MOBHOI OCBITM OakanaBpiB B AMepuill IMpoaHalizyBala
I. ITacuuKkOBa.

AMepHUKaHChKI HAyKOBIl, Y CBOIO 4Yepry, TeX MNPUAUIIN yBary OKpPEMHUM
acriektaM MoOBHOI migrotoBku. Tak, E. 3eitnens, O. OpumkeBuu, Y. Yainaepc
PO3TIISIHYJIM CTaH BUKJIAJIaHHS JACIKUX 1HO3EMHHUX MOB y TICBHUU ICTOPUYHUH TEPiof
y CHIA. b. bnym, H. I'paynnynn, JIx. Kemnep BUCBITIMAM TUTaHHS PO3POOKH

kyppikynymy, a K. bpymoir, /. Hstonan, VY. Pazepdopn, . VYinkin3z Tta



M. ®dinouiapo — mnUTaHHS pO3pOOKKM HABYAIBHUX MpPOTpaM MOBHHX KYypCiB.
[Ipo6nemu MoTHBAIl A0 HABYaHHS, Y TOMY YMCI1 O BHBYEHHS 1HO3€MHOI MOBH,
Oynu posrianyti y mpansax I1. binymendensna, K. Bentzens, K. Iseka, E. [lemi,
K. Eitmca, 1. Jlerrera, M. Maiiepa, I'. Mapmamn, A. Macnoy, I1. Paitana, T. Ypnana,
M. ®opna. Haykosui P. Oxcdopa, . Puuapac, T. Pomxepc, I'. CtepH TopkaroTbes
TEOPETUYHUX OCHOB BUKJIagaHHs MoBH, a I. Bapownic, C. T'acc, P. Emnic, C. Jlenkin,
M. Jlonr, M. CBeilH po3risialoTh y CBOIX TOCHIKEHHSIX BUKOPUCTAHHS CTpaTerii
HABYaHHS MOBHU.

Merta cTatTi osiArae B pO3KpPUTTI MOZENIeH JBOMOBHOTO HaBYaHHS B CEpeIHIN
ko1 CHIA.

Buknan ocHoBHOro wmartepiany. Sk mokazanu pe3yibTaTd BUBYCHHS
TEOPETUYHO1 JTepaTypu, Mepim cropodu KiacudikyBaTH MOJEIl JTBOMOBHOTO
HAaBYaHHSA 3 METOI0 JETAJIbHOrO iX BUBYEHHS 1 BJOCKOHAJIEHHS JATYIOThCs 70-mMu
pokamu XX cromtrs. AMepukancbkuil HaykoBenb JI. @immen (L. Fischmann) B
OCHOBY CBO€i Kjacudikalii MOKJIaB TPU OCHOBHI MHPUHIUIHU: |) 1HTEHCHUBHICTb
BUBYCHHS MOB; 2) IIJIl BUBUYCHHS MOB; 3) COIllaIbHUI CTaTyCc MOB. AJie OCKUIbKU
KOKEH 3 LIUX KpUTEPIiB 00’ €IHye OaraTo pi3HUX TUMIB OUTIHIBaJIbHOTO HaBYaHHS, 1€
YHEMOXKJIUBIIIOE  3pOOMTH  Kjiacu(iKalifo KOMIIAKTHOK 1 JakoHidHoro [1].
Knacudikamis “Xamepca ta bianka” BpaxoBye Taki YMHHUKH, SIK COI[IOICTOPUYHI,
COLIIOCTPYKTYPHI, KyJIbTypOJIOT1YHI, 1JICOJIOTIUHI Ta COIi0JIOTiuHi [2].

VY cBoii knacudikamii B. ®renaxic (W. Ftenakis), T. Ckyrna6-Kanrac
(T. Skutnabb-Kangas) Buapimimm nepexigay (opMmy OiiHrBaJbHOTO HaBYaHHS, SKa
CIIpUsi€ MIATOTOBII JITEH 3 €ETHIYHUX MEHIIMH JI0 CUCTEMAaTUYHOTO HAaBYaHHS MOBOIO
etHiyHoi Ounbmiocti [3]. Ha nmymky P. Xopna (R. Horn), e “omna 3 mommpeHux
(¢hopM IBOMOBHOTO HaBYaHHS ISl BUXIAUIB 3 HalioHaabHUX MeHIUH y CIIIA”, Tomy
[0 BOHA mepeadavana JOTPUMAHHS TPUHIIMITY BHKOPHUCTAHHS PiJHOI MOBU Ha
MMOYAaTKOBOMY €Tarll HaBYaHHSI.

Hocnigauku M. Ciryan (M. Siguan) ta Y. Makki (W.Mackey) y 1986 poi
MpOaHaJi3yBaJId BXKe ICHYIoUl Kiacudikaiiii Ta BimiOpany HaWBaKJIMBIINI, HA iXHIO

IYMKY, HACTYITHI KpUTEPIi:



1) MOBHI 11l OCBITHBOI CUCTEMH — PIBHY UM HEPIBHY KOMIIETEHIIO B 000X
MOBax MOBUHHI 3100yTH Y4HI;

2) Miclie piJIHOI Ta 1HO3eMHOI MOB Yy HaBYAJIIBHUX MporpamMax — MPUILISE€ThCS
OJIHaKOBa yBara a0o sikach MOBa ()YHKIIIOHYE JIUIIIC Ha MIEPIITUX €Tarmax HaBYaHHS;

3) BiIHOIIEHHS M1’ MOBOIO YYHSI Ta OCHOBHOIO MOBOIO HABYAHHS;

4) coIioKyIbTypHA AUCTAHIIISI MK JIBOMa MOBaMH, sIK1 HaJIEXKaTh J10 OCBITHBOI
CHUCTEMHU — UM I JITepaTypHa MOBa, YW JIQJICKT; YM II€¢ MOBH 3 OJHIEI TPyMNH; 49U
MOBH, SIK1 HE MAlOTh HIYOr'0 CHIJIBHOT'O B CBOIX OCBITHIX CHCTEMAX;

5) micie OUTIHTBAJIbHOTO HaBYAHHS Y 3arajibHIA CUCTEM1 KpaiHH — IMOIIUPEHE
JUIIE Ha NEBHIA TEepUTOPIi 4M (PYHKIIOHYE MO BCIA KpaiHi, MAlOTh MICLE Pi3HI YH
OJIHaKOB1 TIPOTPAMH.

ABTOpH 3a3HA4arOTh, IO CYKYIHICTh yCIX IMX KPUTEPIiB HE J1a€ MOKIUBOCTI
CTBOPUTHU €JIMHY KJIacuikalliro, TOMy BapTO 10 yBaru OpaTu JHIIE KIOYOBI — MOBHI
IIJII OCBITHBOI CHCTEMH 1 BIJIHOIICHHS MDK MOBOIO YYHIB Ta OCHOBHOI) MOBOIO
CUCTEMH OCBITH.

Sk ctBepkye T. bonnapuyk, HalO1IbII TOBHE Y3arajdbHEHHS PI3HUX IT1JIX0TIB
70 THUIIOJOTIi MoAenel OUIIHIBaJbHOTO HABYaHHS 3alpONOHYBAJIM POCIMCHKI
nocmigaukn M. Ilessnep Ta A. Ilupin [4, c. 37]. Ixus xmacudikamis MicTHTBH
HACTYMHI TUITM IBOMOBHOT'O HaBYaHHS.

BuricHsitounii, 30epiratounii Ta O1KyJIbTYpHUN TUIH O1TIHTBaJbHOTO HaBYaHHS
€ XapaKTepHUMH I TPUPOJHOTO OAaraTOMOBHOTO CEpPEOBHINA, KOJU BUHUKAE
HEOOXITHICTh MEPEXOy E€THIYHUX MEHIIMH Y JOMIHYIOU€ MOBHE CEPEIOBHIILIE.

[30mt0r0uMil THN Tependayae HaBYAHHS JITEH €THIYHUX MEHIIUH 37€01IbII0TO
PITHOI0 MOBOIO 3 METOIO 3amo0iraHHs 3aJy4eHHIO iX 0 KyJIbTypu OUIBIIOCTI Ta
MOBHOI[IHHOI IHTErpawii y ColiyM.

Binkputuii Tun OUNHTBaJbHOI OCBITHM HAMMOMIMPEHINIMK Yy Cy4acHOMY
cycrinberBi. Moro Mmera — iHTerpamis y CydacHMil €BpOICHCHKHII Ta CBITOBHIA
MPOCTIP, KPOCKYJbTYpHAa KOMYHIKAIliSl 1 MOMIKYJbTYpHE BUXOBaHHS. BiH Takox
HAWMPUAHATHIINANA 111 YKpaiHW, J¢ JBOMOBHE HABYaHHS HAMOUIBII 1HTEHCHBHO

BIPOBA/KYIOTh Y CYYaCHIH IIKOJII.



VY 1uijoMy B MpakTHUI 3aCTOCYBaHHA OLTIHTBAJIbHOTO HABYAHHS BUAUIAIOTH TPU
MOJIeJIl JTBOMOBHUX MpPOrpaM HaBYaHHS 1HO3EMHUX MOB: Iporpama 30aradyeHHs,
mporpama mepexoay Ta mporpama 30€pexeHHs MOBH.

[Iporpama 36araueHHs € OUIBII MPUHHATHOIO JIJIS JITEH, K1 3HaXOAATHCS Ha
BUILIOMY COIlIaJIbHOMY Ia0ii, HDK 1HIN. [HO3eMHa MOBa BUBYAETHCS HUMH OUIBII
IHTEHCUBHO U €(EKTHBHO, BUKOPHUCTOBYIOUHCH SIK MOBa HaB4aHHA. [Ipu MoBHOMY
3aHYpEHHI BHBYAIOTHCS OCHOBU JApPYroi MOBH, TOOTO 1HO3€MHa W piJHA MOBHU
MIHSIOTBCS MICIIMU. [HIIMM BapiaHTOM MO)ke OyTH BHKIJIaJaHHS MPEAMETIB ABOMA
1HO36MHUMHU MOBaMHU.

JIJisi TBOMOBHOTO HaBUYaHHS JITEH HAIIOHATBHUX MEHIIWH 3aCTOCOBYETHCS
nepexigHa mnporpama (“traditional bilingual education”), 3a sAkor TOJIOBUHA
MpPEAMETIB BHUKJIAJAIOTh OCHOBHOIO MOBOIO, a IHINI — 3a JIBOMOBHOIO YH
0araToMOBHOIO TpOrpaMaMH 3 TMOJAJIBIIOI 1HTErPAIli€l0 YYHIB B OJHOMOBHHUU
MpoIleC HaBYaHHS B yMOBaX 0araTOMOBHOI IIKOJIH. Taki mporpaMu MarmTh 3a METY
NpWIy4YaTH TN HaIlOHAJbHUX MEHIIWH J10 MOBHM HACEJCHHS, KUIBKICTH SKOTO
nepeBakae.

[Iporpamu 30epekeHHS MOBU CIPSIMOBAHI Ha BUBYCHHS KYJIbTYPH €THIUYHUX
IMMITPaHTCHKUX MEHIIMH Ta THX KYJBTYp, SKHM 3arpoxye BUMHpaHHS. CroyaTky
CTBOPIOIOTHCS KJIACH 3 PITHOIO MOBOIO, B IKUX Jpyra MOBa BUKOHYE TiIMOPSIKOBaHY
poJib, 3a0€3Meuyoun HaJle)KHUM PiBEHB COolliaii3alii MOBH HAIliOHAJIBLHUX MEHIIHH,
110 nepedyBae Mmij 3arpo301o.

JIBOMOBHE HaBUaHHS SIK HailOUIbIl eexkTuBHA (hopMa HABYAHHS 1HO3EMHUX
MOB HAJICKUTH JI0 TUIy HABUYAHHA 3a MPOTpaMolio 30aradeHHsa. TyT TaKoXK 1ICHYIOTb
p13H1 MOJIeJ Il JBOMOBHOI'O HAaBYAHHSI, sIKI MAlOTh OJIHY 3arajibHy pUCY: IHO3€MHA MOBa
€ He 00’€KTOM BHBYCHHS, a 3acO00M OTpHMaHHS 3HAaHb 1, K HACIIJIOK, BUHUKAE
noJBIMHMUN e(deKT — 0AHOYACHO HAOyBalOTHCS HOB1 3HAHHS Ta MOBJICHHEBI HABUYKH.
[Ipu npoMy cepa BUKOPUCTAHHS METOIXY MPOCTATAETHCS Bij MPOTrpaMU-MaKCUMyM
(MoBHE 3aHYpEHHS B MOBY) IO TMOCJIJOBHOTO BUKOPHCTAHHS 1HO3EMHOI MOBH SIK

po00YOi ITpU HAaBYaHH1 OKPEMUX MPEAMETIB UM SIKOTOCh OJTHOTO MIPEAMETA.



He 3Baxatoum Ha Te, 110 MPOTITOM ICTOPUYHOTO PO3BUTKY aMEPHUKAHCHKOTO
CyCIIbCTBA O(iliiiHa ayMKa I0A0 OUTIHIBAJIbHOI OCBITH Ta ii MICUS y PO3BUTKY
JIep’)KaB  HEOJHOPA30BO 3MIHIOBANaCh, I1HKOJM JOCUTh PATUKaIbHO, JIBOMOBHI
porpaMu 3aBXKAM (PYHKIIIOHYBAJIM y T UM 1HIIIH Gopmi.

B ocHoBi cywacHoi kimacudikaiii nqsomoBHOoro HaBuaHHs y CIIA nexartsb
NPUHIIUIM, 3arpornoHoBaHl Yy 1984 polll KaHAJICBKUM MEJaroroM 1 JOCIITHUKOM
JIx. Kammiacom (J. Cummins), sskuidi CTBOPUB HAYKOBHH 0a3uc OLTIHIBaIbLHOI OCBITH,
IIPOBOJISIYM IPYHTOBHI JOCiKeHHs B YHiBepcuTeTi ToponTto (Kanana). Bin BBaxkas,
10 OCHOBHHUM MPUHIIUIIOM Y TIPOLIECi HAaBYaHHS AITEH IpYTiil MOBI BUCTYIIA€ 3B S30K
MDK pIJTHOIO Ta APYrol0 MOBaMH, TOOTO HABUYKH, HaOyTl y HpoLecl BHUBYEHHS
NepIIOoi MOBU, MAlOTh CTATH OCHOBOIO JJIs1 OBOJIOJIIHHS APYTOI0 MOBOIO.

Horo “Teopis B3aemosanexuocti” (interdependence hypothesis) momsrana y
JIOCSITHEHH1 YYHEM TIEBHOTO PIBHS BOJIOAIHHS SIK P1IHOIO, TaK 1 1HO3EMHOIO MOBaMHU
JUIST  HAKONMUYEHHS TIO3UTUBHUX AaCHEKTIB JABOMOBHOCTI. JlOCHIHUK  TakKoX
3alpONOHYBAB TMOHSATTS ‘‘3arajibHOI 0a30BO1 MOJENl JIBOMOBHOTO HaBYaHHS
(common underlying proficiency model of bilingualism), mosicHIOIOUYN TIEpEHECEHHS
3HAaHb, yMiHb T4 HABUYOK, 3M00YTUX y pe3yJbTaTi BUBYEHHS MEPIIOi MOBH, Y TIPOIIEC
3aCBOEHHS Apyroi MoBH [5].

VY xoni po3BUTKy OumHrBasibHOI OocBiTM B Cnomyuenux Illtarax Amepukwu
BUJIUIWJIUCH JIBA HAMIPSIMKW Y HAaBYAHHI IPYTiil MOBI:

- QIUTUBHUN — KOJIK JIpyra MOBa 1 KyJbTypa HE 3MIHIOIOTHCS, a MepIiia MoBa 1
KyJbTypa HE BUTICHSIIOThCS; OOMJIBI MOBU BBXXAIOThCS I[IHHUMU 1 KOPUCHUMU;

- CyOCTpakTUBHHMI — KOJM BHUBYEHHS APYroi MOBHM BHUTICHSIE NEPIIY MOBY 1
KyJbTYpy; JIpyra MOBa BBa)KA€ThCS MPECTIKHINIOW, MOBAa MEHIIUH MAa€ HHU3bKHI
CTaTyC 1 BUKJIMKA€E HETAaTUBHE CTABIICHHSI.

Yepes mocTiHUNA MOTIK iMMIrpaHTiB, siki npubyBamu no CHIA y momryky
“aMepuKaHChKOI Mpii”, JJIs MIBUJKOI 1HTErpallii AITeil MOBHUX MEHIIHUH B 1CHYIOUE
CYCNUIBCTBO OYJIM 3alpOBaJKEHI TaK 3BaHl “IPOrpaMu MOBHOIO 3aHYpPEHHsS, SIKi
JI. Oncen BW3HAuae K “mporpamu, J€ AITE€H MOBHUX MEHIIMH 3 MOBOIO, IO Ma€

HU3BKUW CTATyC, MPUMYIIYIOTh BUBYATH MOBY O1IBIIOCTI 3 BUCOKUM cTatycom’ [6, C.



245]. BianoBigHO A0 LKX IMpOrpaM, JITH MOBHUX MEHILIWH HABYAJIMCh 32 OJHAKOBOIO
IpOrpaMol0 pa3oM 3 OCHOBHOIO TPYIOI0, Malo4yM 3HAa4yHI TPYAHONIl Yy MpoIleci
HaBYaHHS 1 BIIYYBAaIOYM COIIaIbHUN Ta IMICUXOJIOTIYHUHA TUCKOMDOPT.

IIporpamMu  MOBHOTO 3aHYpPEHHS MOIVIM  BKJIIOYATH  ‘CTPYKTYpPOBaHE
3aHYpeHHS’, TPH [bOMY JMJITH MOBHUX MEHIIWH HaBUYaJUCA JIUIIE aHTIIHCHKOIO
MOBOIO (BUMTEJIb HAMaraBcsi BUKOPUCTOBYBATH CIIPOILIEHY JIEKCUKY), pITHA MOBa HE
pO3BUBAAcCh, a 3aMiHIOBAJIACh HA MOBY OLTBIIOCTI.

OCHOBHOIO METOI0 MPOrpaM MOBHOI'O 3aHYpEHHsI Oyia acUMIIALIS YYHIB
MOBHUX MEHIIIMH, a PiJIHA MOBa 1 KyJbTypa miTei, sik ctBepmkye Jx. Kpoydopa
(J. Crawford), posmuiHtoBaiiich a00 SK IMEpeIIKoja Ha ILUIAXY JO OCBITHBOTO
mporpecy, abo sk Taki, [0 He MalOTh HISAKOro (DYHKIIOHAILHOTO 3HAa4YCHHS [7, C. 75].
I xoua Taki mporpaMu BHKOPHCTOBYIOTBCS 1 Ha CY4aCHOMY €Tamll pO3BHUTKY
OUTIHTBAJIBHOT OCBITH, MPOTE 1X 3MICT aOCOIIOTHO THIIIHM.

Sk cBiguaTh pe3yiabTaTH JOCHKEHb, y 1995 pomi 2,6 MiIH. y4HIB B
aMEPUKAHCHKUX IIIKOJaX HE PO3MOBIISUTN aHTIIHCHKOI0 MOBOIO. Y MeXaX TBOMOBHHX
mporpamM BUKJIAJaHHS BIJIOYBA€ThCS ICMAHCHKOIO, KHUTAHCHKOI, KOPEHCHKOIO,
KPEOJbChKOIO, apa0ChKOI0, B’€THAMCBHKOIO, (PpaHIly3bKOI0, MOJIBCHKOI0, POCIHCHKOIO,
Oenrai Ta 6araTbMa IHITUMU MOBaMHU.

B amepukaHCBHKiM MIKUIBHIN OCBITI MPAaKTUKYETHCS KUIbKA THIIB JBOMOBHHUX
mporpamM, sKi BIJIPI3HSIOTBCS METOH (SIKHAWIIBUAIIMK Tiepexif 10 HaBYaHHS
aHTJIACHKOI0O MOBOIO YW MIATPUMKA PO3BUTKY 000X MOB), B AKIA Mipi
BUKOPHCTOBYETBCA piHA MOBa IIKOJSAPIB y HABYAIBHOMY TIPOIECI, YaCOM,
BiJIBEJIGHUM Ha JBOMOBHE HAaBYaHHS (2 4M 3-4 POKH) Ta IHIIMMH MOKA3HMKAMH. IX
MO>KHA TOJIIJTUTH Ha:

1. Ilporpamu 3aHypeHHs i iHO3eMHY MoBYy (Foreign language immersion
programs), Brepie 3anpoBampkeri y CIIIA B 1971 pori 3 MeTor0 3ampoBaKEHHS
IHTEHCUBHOTO BUBYCHHS JPYTrOi MOBU B JIEP)KAaBHUX MOYATKOBUX IIIKOJIAX, 3PEIITOIO
MOIIMPUIIUCH O BCI KpaiHi 1 3apa3 po3IVISIAIOThCS OCBITSHAMHM Ta OaThbKaMH SIK
BHUCOKO €(eKTUBHUI CIIOCIO HaBUaHHS JIT€H 1HO3eMHIN MOBI. 3aHYPEHHSI B 1HO3EMHY

MOBY — 1€ MIJIX1]] 10 HABYaHHs 1HO3€MHOI MOBH, SIKUU TOJISITA€ B 3aHYPEHH1 YUYHIB Y



MOBY, fIKa BUBYAETHCSA, MPOTATOM IIKUIBHOTO AHA. YYHUTENl PO3MOBISAIOTH JIMIIIE
1HO3€MHOI0O MOBOIO TiJ Yac BHKJIQJaHHS HAaBUYAIBHUX TMPEAMETIB, BUKOPUCTOBYIOUH
MIUPOKUMA CTIEKTP HABYAIBHUX TEXHOJIOTIH. OCHOBHOIO METOIO LIOT'O TUITY MPOrPaM €
Te, MO0 y4Hi HAOyIM MaWCTEpHOCTI B 1HO3EMHIA MOBI, OKpIM aHTJINWCHKOi, Ta
PO3BUHYJIM 3HAHHS 3 KYJBTYPH 1] Yac IOCATHEHHS! BUCOKOTO aKaJeMIYHOIO PiBHS.

[Iporpamu 3aHypeHHS B 1HO3EMHY MOBY, SKI TaKOX BIAHOCATBHCS [0
OJTHOCTOPOHHIX 1IMEPCIHHUX TIpOorpaMm, po3poOJIeHI JUIIE JIsi aHTJIOMOBHUX YYHIB.
BoHu pi3HATBCS 3a IHTEHCHUBHICTIO Ta CTPYKTYPOIO BIJAMOBIAHO 10 3/1HCHIOBAHOI
Mozeni M nudepeHIioITC Ha MporpamMu MOBHOI Ta yacTKoBoi iMepcii. [loBHa
iMepciss — 1e mporpamu, B SIKUX ycCi NpeaMeTH Ha moudaTkoBux etamax (K-2)
BHBYAIOTHCS 1HO3EMHOIO MOBOIO; HABUYAHHS aHIJIIMCHKOI MOBOIO 3a3BUYail csrae 20-
50 % y moganbmmx kiacax (3-6) y 3aJIeXKHOCTI BiJl TPOTPaAMU.

[Mepuri mepenbavaroTh BUBUEHHS aHMIiHCHKOI sik apyroi moBu (English as a
Second Language), mpu 11bOMy I€BHa KUIBKICTh TOJIMH BiIBOJUTHCA HA HABYAHHS
PIIHOIO MOBOIO, a PEIITa Yacy — aHIJIIHChKOI0. A BIATOBIIHO A0 JPYroro TUIY, pijaHa
MOBa B3arajli BUKJIIOYA€TbCS 3 HABYAIBHOTO TMPOIECY, Y4YHIB HaBYAIOTh 32
CHeIiaIbHAMHU TMPOTpaMaMHy 3 ypaxyBaHHSM IXHBOTO PiBHS 3HAHb aHTJTIMCHKOI MOBH.
HaBuanHs MOXe TpPOJOBXYBATHCHh Yy CEPENHIM Ta CTapIliid IIKOMI, KOJW 3aHSTTS
MPOXO/ISITh MOBOIO, 110 BUBYA€ThCA. YacTkoBa iMepcis mepemdadae mporpamu, 3a
akumMu  (aktuaHo 50 9% HaBuaHHA Bi1IOyBaeThbCsd 1HO3EMHOIO MoOBOK. Ha
MOYAaTKOBOMY e€Tarll AUCIUIUTIHK BUKJIAAAIOTHCA a00 1HO3EeMHO, a00 aHIIIHCHKOIO
MOBaMH, a00 000Ma MOBAaMH OJAHOYACHO. Y CepelHIN 1 cTapuIiil MIKOJ 3aHATTS Aalll
MPOBOJIATHCS IHO3EMHOIO MOBOIO.

2. Ilepeximui nomoBHi miporpamu (Transitional Bilingual Programs), 3a sikumu
B1I0YBA€THCS HABYAHHS PITHOKO MOBOIO YYHSI MapajesibHO 3 BUBYEHHSIM aHTJHCHKOL
MOBHU. Takuil TUN HaBYaHHSA MOKJIMKaHUM 3a0€3MeUnTH aKaJeMiuHy YCHIIIHICTb
IIKOJISIPIB 13 3arajibHOOCBITHIX JUCITUIUTIH 1 Ma€ Ha METI JOTMOMOITH iM SIKOMOTa
HIBU/IIE TMepelTd [0 aHrjiomMoBHoi rpynu. Ilpu 1pomy mnepecnigyerbes W
JIHTBICTUYHA METa — BUIbHE BOJIOJIIHHSI aHTJIIHCHKOI0 MOBOIO.

ITepexiaHi TBOMOBHI IPOTrpaMu TEXK MOIIISIOTHCS HA JIBA BUIU:



1) mepexinHi TBOMOBHI IporaMu paHHBOTO BUITYCKY (the early-exit transitional
bilingual programs): y4HIB NepeBOAATH OO OCHOBHOI TIpyNU dYepe3 JBa POKH
HaBYaHHS;

2) mepexigHi JABOMOBHI MpOrpaMy II3HBOTO BHIYCKYy a00 pO3BHBarOyi
nepexigHi nporamu (the late-exit or developmental transitional programs): mkosspis
NEPEBOJIATH 10 OCHOBHOI IPYIH Yepe3 I’ ATh-1IICTh POKIB HaB4aHHS. OCHOBHA MeTa —
CIIOYATKy PO3BUHYTH HABUYKH TPAMOTHOTO BOJIOJIHHS PiJTHOIO MOBOIO, a IOTIM
MIePEHECTH X Ha JPYTy (aHTIIMChKY) MOBY.

3. Ilporpamu miaTpUMKH 1 PO3BUTKY ABOMOBHUX yMmiHb (Maitenance or
developmental bilingual programs) nmponoHytOTh HaBYaHHSI 1 PIAHOIO, 1 AHTJIUCHKOIO
MOBaMH, PiJiHA MOBA 3QJIUIIAETHCS MEBHOIO MIPOI0 MOBOIO HAaBYAHHS HAaBITh MICIIS
Mepexo/1y YUHIB JJO OCHOBHOI aHTJIOMOBHOI I'PYIIH.

4. IsomosHi miporpamu (Dual Language Programs) € 7BoX BapiaHTiB:

1) OinplIICTh 3arajJbHOOCBITHIX TMPEAMETIB BHUKIAJAIOTHCS AHTIIHCHKOIO
MOBOIO, YUUTENb 3HAE JIBl MOBH, HA 3alIMTAHHS YYHIB PIAHOI MOBOIO BIH BIAIOBIAA€
AHTINCHKOIO;

2) KJacu rpaMOTHOCTI 3 PIJHOI MOBHM MOKpAIIYIOTh MHCEMHI Ta MOBJICHHEBI
HAaBUYKHM BHUILOTO PIBHS PIJHOI MOBOIO. SIK TOKa3aiu AOCTIHKEHHS, OUIBIIICTD
YMiHb Ta HABUYOK, HAOYTUX 3 PITHOT MOBH, MOXYTh YCIIIIIHO MEPEHOCUTHCH Y IPYTY
MOBY. TyT 3araJilbHOOCBITHI JUCHUIUIIHK HE BUKJIAJAIOTHCSA PIAHOIO MOBOIO. 3aHATTS
3 JAPYroi MOBHM 30CEPEKCHHI Ha 3MICTI MpPEIMETYy, a He Ha OCOOJIMBOCTSIX MOBH,
HanpukKiaja, rpaMaTHuili.

5. JIBOCTOpOHHI mporpamMu abo mnporpamu ABOMOBHOTO 3aHypeHHs (Two-Way
or Dual Language Immersion Programs) npusHadeni sk /sl aHTJIOMOBHUX, TaK 1 JJis
IHIIIOMOBHHX YYHIB 3 METOIO IIEPETBOPEHHS iX Ha ABOMOBHUX. [Ipu 11bOMy MoNOBHHA
Ipyny y4YHIB MOBUHHA OyTH aHIJIOMOBHOIO 1 HaBUATUCS B OJHIM KJIaCHINA KIMHATI 3
JPYTOI0 TIOJIOBUHOIO, KA BOJIOJI€ IHINIOK MOBOIO, SIK TPaBUJIO I1CTAHCHKOIO, a
BUUTEIb BUKIaJae oO0OMa MOBaMHU. Y pe3yJbTaTi NITH MOBHHMX MEHILIWH CTalOTh
JIBOMOBHUMHU TaK CaMo, SIK 1 y4Hi, MOBa SIKMX € PIIHOIO B Iii KpaiHi.

Cepen OCBITSH Ta CIHEIIATICTIB y Tady3l OUIIHTBAJIHHOTO HaBYaHHS HEMae



€IMHOT TyMKH MO0 TOTO, sika mporpama € Ouibll edexTuBHOW0. Pesymbratu
TOCIIKEHHSI JTOCUTh cymnepewinBi. Hampuknazn, AoChipKeHHS, MPOBEACHE Cepes
1CITAaHOMOBHUX JIiTe# y mTati BiCKOHCIH, CBIAYMTH MPO TE, IO Y4HI, K1 3aiMaucs
3a IBOMOBHUMHU MPOTPaMaMH, B IIJIOMY JAEMOHCTPYBaJIX Kpaiili BepOasbHi 3110HOCTI
K B aHIVIIMCBHKIM, TaK 1 ICIIAHCHKIA MOBaX, HIXK Tl, XTO HaBYaBCs JIAIIE aHTIIHCHKOIO
MOBOIO.  JloCHiDKeHHS, 10  BIAOYBaJIMCh  CEpel  aMEpPUKAHCBKUX  JIITEH
MEKCUKaHCBHKOTO TOXO/DKEHHs y mTaTi Texac, BKa3yloTh Ha mpoTuiexkHe. | Taki
NPUKIAaId HE TMOOJWHOKI. Psn cremiamicTiB y ramy3i OUTIHIBaJbHOTO HaBYaHHS
KOHCTaTyIOTh HEMOXKIIUBICTh PO3POOKH ONTHUMAIBHOTO MEJAaroriYyHOTO METOMY, KU
OM MiXO0IMB /10 BCIX CUTYaIIiil.

M. Tomac 1 ®. Kanpaep 3po0Ouin mpumyIieHHs, o mporpamMa € MakCUuMaabHO
€()EeKTUBHOIO 332 YMOBHM BHUKOPWUCTAHHS JIHIBICTUYHOIO Ta KYJbTYPHOTO JOCBIIY
VYHIB K pPECypCy Mg MDKIPEIMETHOTO 1 JOCHIIHUIIBKOTO HaBYaHHS, IIKOJIAP1
OTPUMYIOTh CTUMYJI MIOKPAIyBaTH HABYAJIbHI JIOCSTHEHHS.

¥ 2006 poril Ha TOMIKIIEHOMY PiBHI HAPAXOBYBAJIOCH 53 IMEpCIiiHI IPOrpaMHu,
Ha mnouyaTtkoBoMy — 181, Ha cepemubomy — 89 1 Ha crapmomy — 37. Haiibinbina
KUIBKICTb LIK1JI, K1 TPOIIOHYIOTh MOBHI IMEPCIHI IPOTrpaMu, 3HAXOAUTHCS B IITAaTaX
Jlyiziana (30), I'aBai (26), Operona (25), Minecota (24) 1 Bipmxunis (24). Ha taky
CUTYAIIII0 BIUIMHYJIO KUJIbKa (paKTOPiB, a came: MATPUMKA KOPIHHUX MOB, CITIBIIpaIls
YHIBEPCUTETIB 3 MICIIEBUMH LIKIIBHUMH OKPYT'aMH Ta MICLIEB1 1HILIATUBH.

BucnoBkun. TakuM 4YMHOM, [JOBOMOBHA OCBITa SK HEBIJ €MHA 4YacTHHA
MOJIIKYJIBTYPHOI OCBITH HAJIGKUTH JI0 €TMHOTO ITICHOTO OCBITHBOTO TTIXO/TY, € BU3HAYHOIO
OCOOJIMBICTIO 3MICTY OCBITU JAepkaBHUX IIKUT CrnomydeHux IlTaTiB AMEpUKH OCTaHHBOL
tpetiH XX — modarky XXI cromiTrs. MeTor JBOMOBHOI OCBITH € JOCSTHEHHS
LIKOJISIPAMH BHCOKOTO PIBHA BOJIOJIHHSA AHTJIIMCHKOIO MOBOIO, MPHU IIbOMY OIIIp
poOUTBCS HAa 3HAaHHSA PIIHOI MOBH, SIKI JONOMOXYTh IM OINAHYBaTH HOBY
iHpopmariro. Ilpore ynmano AOCTITHHUKIB MEPEKOHaHI, 10 OUTIHrBaJIbHE HAaBYAHHS
(aKTUYHO TIOCWIIOE BJAAy ICIIAHOMOBHHMX, 3 YHM YacTKOBO HE MOXXHa He
MOTOAUTHCH, TaK SK JBOMOBHI NPOTpaMH Jal0Th MOKIIMBICTh MPEICTABHUKAM

€THIYHMX MEHIIMH MIiAHATUCh HAa BHILY 1€papXiyHy CXOJMUHKY CYCHUIbCTBA.



JIBOMOBHE HaBUaHHS € OUIBII pE3yJNbTaTUBHUM, HDK TPOTpaMH BHUBYEHHS
aHTJIHACHKOT MOBH SIK APYTO1, SIKI OPIEHTOBaH1 HA BUBYEHHS IPAMATUKH, (POHETHKHU Ta

IHIIUX MOBHUX OCOOJIMBOCTEH BiJIIPBAHO BiJ KOHTEKCTY.
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binenska 1.0.
Mogierni TBOMOBHOTO HaB4YaHHS B cepetHii ko CIHIA

JIBOMOBHa OCBITa SIK HEBII'€MHA YaCTWHA MOJIKYJIBTYPHOI OCBITH HAJIEKUTH JIO
€JMHOTO IIUTICHOTO OCBITHBOTO TIAXOMY, € BHU3HAYHOIO OCOOJMBICTIO 3MICTYy OCBITH
nepxapaux ki1 Crionmydenux IlItatiB AMeprky ocTaHHBOI TpeTHHH XX — moyatky XXI
CTOJITTS. Y CTaTTi aBTOPOM OXapaKTEPU30BAHO HAHOUTHIT e(EeKTHBHI MOJIENI JIBOMOBHOTO
HAaBYaHHS, SKI TIPAKTHKYIOTHCS B AMEPUKAHCHKUX CEPelHIX HABUAIBHUX 3aKiIanax 1
BIJIPI3HSIOTECS METOI0, B SIKIi Mipi BHUKOPHUCTOBYETHCS PIHA MOBA IIKOJSPIB Y



HaBUYaJLHOMY TIPOIIECi, YacOM, BiJIBEICHUM Ha JBOMOBHE HABUaHHS Ta I1HIIAMH
[TOKa3HUKAMHU.

Kntouosi cnoea: nBoMOBHA OCBITa, MOJICIb OUTIHTBAJIHBHOTO HABYAHHS, aMEPUKAHChKa
IIIKOJIA.

bunenxas 1. A.

Monenu aBys13pI9HOTO 00pasoBaHus B cpenHeit mkone CILIA

JIBysi3p19HOE 00pa30BaHNe KaK HEOTheMIIeMas YacTh MOJMKYJIETYPHOTO 00Opa30BaHusI
NPUHAIJISKUT K €IUHOMY IEJIOCTHOMY TOAXOMY, SIBJISCTCA 3HAYUTETIbHOW OCOOCHHOCTHIO
comepkanusi  00pazoBaHMsl rocyfapcTBeHHbIX ImiKon CoeaunenHbix llltatoB Amepuku
nocnienHer Tpetn XX — Havana XXI Beka. B crathe aBTOp XapakrepuzupyeT HanOosee
a(pheKTHBHBIE MOZIENH JIBYSI3BIMHOTO OOYUEHHs, KOTOpbIE MPAKTUKYIOTCS B aMEPUKAHCKUX
CpeMHMX 00pa30BaTebHBIX YUPSKICHUAX W OTIMYAIOTCA LEJblo, B KaKOM CTEIeHH
MCTIONB3YETCST POTHOM SI3BIK IIKOJLHUKOB B Y4e€OHOM IIpoIiecce, BpeMEHEM, OTBEIICHHBIM Ha
IBYSI3bIMHOE 00YUYEHHUE U IPYTIMH ITOKa3aTEISIMHUL.

KiroueBbie crioBa: JBYSI3bIMHOE OOpa3oBaHKE, MOJETh OMJIMHIBAILHOTO OOYYEHHS,
aMEpUKAHCKasl IIIKOJIA.

Biletskaya I.A.

Models of bilingual education in the U.S. secondary schools

Bilingual education as an integral part of multicultural education refers to a
holistic educational approach, is an outstanding feature of the educational content of
public schools of the United States during last third of XX — beginning of XXI
century. In the article the author has been characterized the most effective models of
bilingual education which are used in American secondary educational
establishments and differ in the goals, level of native language involvement in the
educational process, the length of time students spend in these programs and other
indicators.

Key words: bilingual education, models of bilingual education, American
school.
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MODELS OF BILINGUAL EDUCATION IN
THE U.S. SECONDARY SCHOOLS

Statement of the problem. Nations of the world are closely connected by
modern telecommunications and are economically, socially, and politically
interdependent. Highly developed countries created the global community and
identified a number of political, economic, social, cultural and educational issues.
Priority should be given to the creation of a common language space. Many national,
state and international organizations try to solve this problem at different levels by
means of changing educational policy and implementing multicultural approach
which fosters and prepares young people for the practical use of languages in
international and interethnic communication.

The UNESCO General Conference meeting was held in Paris for  its 32™
session in 2003 where at the round table ministers of education discussed the topic of
promoting quality education from across the world. In addition, they concluded that
quality education can’t be reached unless knowledge of one or two widespread
languages other than state or native are included into its content. This is a prerequisite
for effective and dynamic development of all innovations in science, engineering and
technology across the world.

Thus studying of international experience in the field of a language not spoken
in the native country can be of benefit. It may include the following: the development
of ties between countries, intensification of globalization , internationalization , deep
understanding of the phenomenon of culture that is closely connected to all spheres of
social life , the process of polylogue and interference of global and local cultures,
establishment of the humanistic paradigm as the dominant sociocultural process,
strengthening of integration processes in science.

The U.S. experience is beneficial to Ukrainian practices. Firstly, Ukraine is
very similar to the United States where we can find a multicultural country. Such
environment determines the characteristics of the language policy. Another reason is

that the U.S. has been accumulating advanced international educational experience



for a long time and trying to adapt it to the needs of their society. In addition, at the
beginning of the new millennium cultural diversity is a basic value of American
society where education is aimed at personal development, creative and critical
thinking, cultural competence, social and global perspectives.

An analysis of previous studies. The review of publications shows that there
has been done some recent investigations in the field of teaching foreign languages. It
Is based on the approach of creating multilingual and multinational world with a
focus on multicultural component while teaching the content of foreign languages
(I. Bondarenko, O. Pershukovoyi, B. Simkin, G. Stepenko). E. Spitsyna,
|. Taranenko, S. Tolmachev, A. Sherstiuk proposed new typologies of bilingual
education.

Some studies highlight the educational systems in foreign countries. Special
attention is paid to some aspects of methodology, organization, structure, content and
assessment in foreign language learning. So A. Akatyev, P. Velyanin, N. Huseynov,
M. Shutava investigated goals, objectives and requirements of courses in the context
of foreign language education in secondary schools. J. Antonovych, K. Karapetyan,
S. Makushevoyi dedicated their woks to the teaching of foreign languages in the
United States Universities. Peculiarities of bilingual teaching were studied by
A. Litvinov, R. Romaniuk. I. Pasynkova analyzed language education of bachelors in
the USA.

American scholars also pay attention to some aspects of language training.
Thus E. Seidel, A. Oryshkevych, William Childers examined the status of teaching
foreign languages during particular historical stages in the United States. B. Bloom,
N. Greenland, J. Keller highlighted curriculum development. K. Brumfit,
D. Newman, William Rutherford, D. and M. Wilkins and Finochiaro paid attention to
the issues of curriculum development of language courses. Problems of learning
engagement and motivation including the study of foreign languages were considered
in the works of P. Bloomfield, K. Ventzelya, K. Dwake, E. Dessi, C. Ames,
I. Lehheta, M. Mayer, H. Marshall, A. Maslow, P. Ryan, T. Urdana, M. Ford.
Researchers R. Oxford, J. Richards, T. Rogers, G. Stern studied the theoretical



foundations of language teaching I. Varonis and S. Gass, R. Ellis, S. Lepkin,
M. Long, M. Swain considered the use of language learning strategies in their
investigations.

The goal of the article is to disclose patterns of bilingual education in the U.S.
high schools.

The main material. A review of the literature indicates that the first attempt to
classify models of bilingual education dates back to the 70s of the twentieth century.
American scholar L. Fischmann put three main criteria into his classification: 1. The
intensity of language learning. 2.The goals of language learning. 3. The social status
of languages. But since each of these criteria combines many different types of
bilingual education, it is impossible to make a compact and concise classification [1].
Hammers and Blanc classification considers sociohistorical, sociocultural, cultural,
ideological and sociological aspects [2].

W. Ftenakis and T. Skutnab-Kangas identified a transitional form of bilingual
education in their classification. It contributes to the preparation of children from
ethnic minorities to systematic study by means of the ethnic majority language [3].
According to R. Horn it is “one of the common forms of bilingual education for
people from ethnic minorities in the United States” because it included the tenet of
using the mother tongue at the primary stage of education.

In 1986 researchers M. Siguan and W. Mackey analyzed the existing
classifications and selected the most important criteria:

1. Language goals of the educational system. Students acquire equal or
unequal competence in both languages.

2. Place of native and foreign languages in the curriculum. They pay the
same attention to both languages or some language may function only in the early
stages of learning.

3.  The relationship between student’s basic language and language of
instruction.

4.  Social and cultural gap between the two languages related to the

educational system. They differentiate between literary language and dialect or take



into consideration the fact that the languages may belong to the same group or can
have nothing to do with the educational systems.

5. Place of bilingual education in the general system of the country. It may
be only widespread within a particular area or it can function throughout the country.
There can be different or same programs.

The researchers argue that the collection of all of these criteria makes it
Impossible to create a single classification. Thus it is important to consider only key
language goals of educational system and relationship between language of learners
that one of education.

T. Bondarchuk claims that the most comprehensive typology approach of
different models of bilingual education is offered by Russian scholars N. Pevsner and
A. Shyrin [4, p. 37]. Their classification is as follows.

Displacing, retaining and bicultural types of bilingual education are
characteristics of natural multilingual environment where ethnic minorities should be
introduced into the dominant language environment.

In most cases, Isolating type involves the education of children of ethnic
minorities with the help of the mother tongue in order to avoid attracting them to the
culture of the majority and hinder full integration into society.

The open bilingual education is the most common type in modern society. Its
goal is to integrate in modern European and world community, cross-cultural
communication and multicultural education. It is also the most appropriate for
Ukraine, where bilingual education can be found in most secondary schools.

In general, we differentiate between three models of bilingual education
programs of foreign languages: enrichment, conversion and language preservation
programs.

Enrichment program best suits children who are at the top of social ladder.
Children study the foreign language more intensively and efficiently. It is the
language of instruction. In immersion learning they study a second language basis,
I.e. foreign and native languages are reversed. Another option is to teach subjects

using two foreign languages.



Traditional bilingual education transitional program is used for bilingual
education of minority children. During this program half of subjects are taught by
means of a main language. Other disciplines are conducted while using bilingual or
multilingual programs, followed by integration of students in monolingual learning
process in the context of multilingual school environment. These programs are
designed for adaptation of minority children to the main language.

Language preservation programs are aimed at studying the culture of ethnic
minority immigrants and those at risk of extinction. Originally classes are created that
use their native language, in which a second language takes a subordinate role and
provides the appropriate level of socialization of national minority languages that are
under threat.

Bilingual education is the most effective form of learning foreign languages. It
belongs to the type of training program enrichment. There can be found different
models of bilingual education too. They have one thing in common. A foreign
language is not an object of study but it is a means of gaining knowledge and,
consequently, there can be noticed a double effect. It means that new knowledge and
language skills are acquired at the same time. It is necessary to mention that the scope
of method use extends from maximum program (full immersion in the language) to
the consistent use of a foreign language as a working one during teaching certain
subjects or a single one.

Despite the fact that during the historical development of American society
official opinion concerning bilingual education and its place in the development of
the country has repeatedly changed. Sometimes it was quite radical and bilingual
programs have always operated in one form or another.

In the United States modern classification of bilingual education is based on
the criteria proposed by Canadian educator and researcher John Cummins in 1984,
He laid the foundations of bilingual education and conducted thorough research in the
University of Toronto (Canada). Briefly stated, Cummins believes that in the course
of learning one language a child acquires a set of skills and implicit metalinguistic

knowledge that can be drawn upon when working in another language. Thus, the



skills acquired in the process of first language should be used for mastering a second
language.

His interdependence hypothesis means that the student achieves a certain level
of proficiency in native and foreign languages and accumulates positive aspects of
bilingualism. He has also proposed the concept of common underlying proficiency
model of bilingualism. It implies that knowledge and skills can be transferred to on
the basis of one language mastered into the acquisition of a second one [5].

In the United States the development of bilingual education broke up in two
approaches on the basis of a second language learning:

- Additive. When a second language and culture does not change, but the first
language and culture are not being replaced. Both languages considered to be
valuable and useful.

- Substractive. When a second language acquisition replaces the first language
and culture. The second language is believed to be more prestigious. Minority
language has low status and negative attitude.

Since there was a steady flow of immigrants who came to the U.S. in search
of the “American Dream”, the so-called immersion programs were introduced for
rapid integration of language minority children to existing society. L. Olsen defines
them as “programs for minority children with a low status language who are forced to
learn the majority language with high status™ [6, c. 245]. Under such programs both
the children of linguistic minorities and members of the main group studied the same
curriculum while having significant difficulties in learning and experiencing social
and psychological uneasiness.

Language immersion programs could include “structured immersion”. It
implies that language minority children are taught only in English (the teacher tries to
use a simplified vocabulary), first language doesn’t improve and is being replaced by
a majority language.

J. Crawford states that the main goal of the immersion program was to
assimilate language minority students. Native language and culture of children were

regarded as an obstacle to educational progress or so as to have no functional value



[7, c. 75]. Although such programs can be found at the current stage of bilingual
education development, their content is completely different.

Results of studies showed that 2.6 million students in American schools did not
speak English in 1995. Spanish, Chinese, Korean, Creole, Arabic, Vietnamese,
French, Polish, Russian, Bengali and many other languages were used within the
bilingual program teaching.

In American school practice several types of bilingual programs emerge. They
have some differences in the goals (speedy transition to teaching in English or
support the development of both languages), level of native language involvement in
the educational process, the length of time students spend in these programs (2 or 3-4
years) and other indicators. They can be divided into:

1.  Foreign language immersion programs. They were first introduced in the
U.S. in 1971. Such programs implemented an intensive study of a second language in
public primary schools and eventually spread throughout the country. Now educators
and parents regard such programs to be a highly effective way of teaching children a
foreign language. Immersion in a foreign language is an approach to learning a
foreign language which engages students in the language learning to be studied
during the school day. Teachers only speak a foreign language while teaching content
areas and use a wide range of educational technologies. The main goal of this type of
program is to make students skillful in a foreign language other than English and
develop knowledge of culture while achieving a high academic level.

Foreign language immersion programs which also belong to the one-sided
immersion programs are designed only for English-speaking students. They vary in
intensity and structure according to their model and are divided into programs of full
and partial immersion. Full immersion is a program in which all content areas are
studied in English at the initial stage (K-2). Teaching English usually reaches 20-
50 % in subsequent grades (3-6) depending on the program.

The first type involves the study of English as a Second language with a
certain number of hours allocated to teaching in their native language, and the rest of

the time is conducted in English. In the second type native language is excluded from



the educational process at all. Students are taught according to special programs on
the basis of their level of English. Instruction can continue in the middle and high
school in a language being studied. Partial immersion provides programs where
actually 50 % of instruction takes place in a foreign language. Initially, the disciplines
are taught in foreign languages or in English or in both languages at the same time. In
middle and high school they still conduct classes in a foreign language.

2. Transitional bilingual programs imply that instruction takes place in the
native language in parallel with the study of English. This type of instruction
increases student academic achievement in general educational disciplines and is
aimed to help students to move as quickly as possible to the English group. The
linguistic objective of English fluency is being pursued.

There are two types of Transitional bilingual programs:

1) The early-exit transitional bilingual programs. Students are transferred to the
main group after two years of study.

2) The late-exit or developmental transitional programs. Students are
transferred to a core group after five or six years of study. The main objective is to
develop language literacy skills in their native language, and then move them to the
second (English) language.

3. Maintenance or developmental bilingual programs offer instruction in
native and English languages. The mother tongue remains the language of instruction
to some extent even after students’ transition to the main English-speaking group.

4, Dual Language Programs have two options:

1) Most general content areas are in English. The teacher knows two languages
and answers in English the questions of students in their native language.

2) Literacy classes in the native language improve higher-level written and
language native language skills. Studies have shown that most of the skills and
knowledge acquired in the native language can be successfully transferred to a
second language. The general subjects are not in their mother tongue. Second
language classes are concentrated on subject content rather than on the features of the

language such as grammar.



5. Two-Way or Dual Language Immersion Programs are designed for
English-speaking and foreign-speaking students in order to make them bilingual. In
this case half of students should be English-speaking and learning in a classroom with
the second half, which knows another language, usually Spanish. Teacher teaches in
both languages. Consequently children of language minorities become bilingual. The
same rule applies to students whose language is native in this country.

There is no consensus among educators and professionals in the field of
bilingual education as to which program is more efficient. The survey results are
rather contradictory. For example, a study conducted among Hispanic children in
Wisconsin indicates that students who are attending the bilingual programs have
generally demonstrated better verbal skills in both English and Spanish, than those
who studied in English only. The study among American children of Mexican origin
in Texas indicates the opposite. Moreover, such cases are not rare. A number of
specialists in the field of bilingual education states inability to ascertain the optimal
teaching method that would fit all situations.

M. Thomas and P. Calder assume that program is most effective under the
condition of students linguistic and cultural experiences use. It is a resource for
interdisciplinary and research instruction. Thus students receive an incentive to
improve academic achievement.

In 2006 there were 53 preschool level immersion programs: at the initial
stage — 181, intermediate stage — 89 and senior stage — 37. The largest number of
schools that offer language immersion programs are located in Louisiana (30),
Hawaii (26), Oregon (25), Minnesota (24) and Virginia (24). Such a situation was
influenced by several factors: support of indigenous languages, University
collaboration with school districts and local initiatives.

Conclusions. So bilingual education is an integral part of multicultural
education and refers to a holistic educational approach. It is an outstanding feature of
the educational content of public schools of the United States during last third of
XX — beginning of XXI century. The goal of bilingual education is to achieve a high

level of students ' language skills. The focus isn’t on the knowledge of the native



language which helps them learn new information. However, many researchers
believe that bilingual education actually enhances the power of the Hispanic. There is
a grain of truth in it because bilingual education gives an opportunity to ethnic
minorities to climb the social ladder. Bilingual education is more efficient than a
program of learning English as a second language, which are concentrated on the
study of grammar, phonetics and other linguistic features in isolation from the

context.



