
Міністерство освіти і науки України 
Інститут педагогіки НАПН України 

Івано-Франківський обласний інститут післядипломної педагогічної освіти 
Всеукраїнська асоціація викладачів іноземних мов 

ДВНЗ «Прикарпатський національний університет імені Василя Стефаника» 
Кафедра англійської філології факультету іноземних мов 

ДВНЗ «Прикарпатський національний університет імені Василя Стефаника» 
  
 

                     
 
 

МАТЕРІАЛИ 
 

Міжнародної науково-практичної конференції 
 

«ВИКЛАДАННЯ ІНОЗЕМНИХ МОВ 
В УКРАЇНІ ТА ЗА ЇЇ МЕЖАМИ: 

ДОСВІД І ВИКЛИКИ» 
 

21-22 березня 2019 року 
 
 

Електронна версія видання 
 
 
 
 
 

 
 
 
 
 

Івано-Франківськ 
«НАІР» 

2019 
 



2 
 

УДК 71’243 : 371.214.114 
ББК 74.268.1 

В 43 
 

Друкується за рішенням вченої ради Прикарпатського національного 
університету імені Василя Стефаника» (протокол № 4 від 23 квітня 2019 р.)  

 
В 43  Викладання іноземних мов в Україні та за її межами: досвід і 

виклики. Матеріали міжнародної науково-практичної конференції, 
Івано-Франківськ, 21-22 березня 2019 р. / відп. ред. І.М. Романишин; 
Прикарпатський національний університет імені Василя Стефаника. 
Електронні дані (Об’єм: 2,89 Мб). Івано-Франківськ: НАІР, 326 с. 

 
ISBN 978-966-2716-34-4     УДК 71’243 : 371.214.114 

                    ББК 74.268.1 
Редакційна колегія: 

 
д-р філол. наук, проф. Я.В. Бистров; д-р філол. наук, доц. О.А. Бігун; д-р 

філол. наук, доц. О.С. Деркачова; д-р пед. наук, проф. О.А. Заболотна; д-р пед. 
наук, проф. І.П. Задорожна; д-р пед. наук, ст. наук. співробітник, доц. 
В.Г. Редько; канд. філол. наук, проф. Н.Я. Яцків; канд. пед. наук І.П. Білянська; 
канд. філол. наук, доц. О.А. Дерев’янко; канд. філол. наук, доц. І.М. Думчак; 
канд. філол. наук, доц. О.В. Карбашевська; канд. філол. наук І.В. Малишівська; 
канд. філол. наук Т.Л. Марчук; канд. пед. наук, доц. І.М. Романишин (відпов. 
редактор); канд. філол. наук У.І. Тиха; викл. Н.М. Гонтаренко; ст. викл. 
Л.В. Михайлюк; асист. Т.Ю. Петренко (секретар). 
 
 У збірнику вміщені тези наукових доповідей учасників Міжнародної 
науково-практичної конференції «Викладання іноземних мов в Україні та за її 
межами: досвід і виклики» (Івано-Франківськ, 21-22 березня 2019 року). 
  Розглянуто актуальні питання викладання іноземних мов, професійної 
підготовки вчителів/викладачів іноземних мов в умовах сучасних соціально-
економічних та освітніх реалій, концептуальних засад та практичних аспектів 
доуніверситетської, додипломної та післядипломної іншомовної освіти; 
висвітлено й узагальнено український та зарубіжний досвід організації 
професійної підготовки фахівців у галузі іноземних мов. 
 
 Відповідальність за достовірність результатів і коректність посилань 
несуть автори. 
  
ISBN 978-966-2716-34-4 

© Колектив авторів, 2019 
© ДВНЗ «Прикарпатський 
національний університет імені 
Василя Стефаника», 2019 



3 
 

Ministry of Education and Science of Ukraine 
Institute of Pedagogy of the National Academy of Educational Sciences of Ukraine  

Ivano-Frankivsk Regional Institute of Postgraduate Teacher Training Education  
All-Ukrainian Association of Teachers of Foreign Languages  

Vasyl Stefanyk Precarpathian National University 
English Philology Department of the Faculty of Foreign Languages   

  
 
 
 
 
 
 

International Conference Proceedings 
 

“TEACHING FOREIGN LANGUAGES 
IN UKRAINE AND BEYOND: 

BEST PRACTICES AND CHALLENGES” 

 
March 21-22, 2019 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Ivano-Frankivsk, 2019 



4 
 

Edited by Ihor Romanyshyn (ch.ed.), Yakiv Bystrov, Iryna Bilianska, Oksana 
Derevianko, Iryna Dumchak, Nataliia Hontarenko, Oksana Karbashevska, Iryna 
Malyshivska, Tetiana Marchuk, Lіubov Mykhailiuk, Tetiana Petrenko and Uliana 
Tykha.  

 
 
This publication is provided by the English Philology Department of the Faculty 

of Foreign Languages at Vasyl Stefanyk Precarpathian National University and the All-
Ukrainian Association of Teachers of Foreign Languages. 

 
 
Authors shall bear responsibility for the content of the abstracts. 
 
 
 

“Teaching Foreign Languages in Ukraine and Beyond: Best Practices and 
Challenges,” international conference proceedings (2019; Ivano-Frankivsk). 
International Conference “Teaching Foreign Languages in Ukraine and Beyond: 
Best Practices and Challenges,” March 21-22, 2019 / sci. & org. com.: Ihor Tsependa 
[et al.]. Ivano-Frankivsk: NAIR, 2019. 326 p. 
 
ISBN 978-966-2716-34-4 
[UDC 71’243 : 371.214.114] 
Т 11  
 

 
 
 
 
 
  
   

 
 
 
 
 
 
 
 
 
 
 
 
 



112 
 

Література 
1. Ільченко А. А. Організація самостійної роботи майбутніх фахівців з програмування у вищих 
навчальних закладах I - II рівнів акредитації: автореф. дис. ... канд. пед. наук : 13.00.04 / Київ, 
Нац. авіац. ун-т., 2011. 20 с. 
2. Bernardini, S. Systematising serendipity: Proposals for concordancing large corpora with language 
learners. Rethinking language pedagogy from a corpus perspective. Frankfurtam Main: Peter Lang, 
2001. P. 225-234. 
3. Johns, T. Contexts: The background, development, and trailing of a 
concordance based CALL program. Teaching and Language corpora. NewYork: Longman, 1997. P. 
100-115. 
4. Johns, T. From printout to handout: grammar and vocabulary teaching 
in the context of data-driven learning. CALL Austria, 1990. Issue 10. P. 14-34. 
5. Leech, G. Teaching and language corpora: A convergence. Teaching and language corpora. New 
York: Addison Wesley Longman, 1997. P.1-23. 
6. O’Sullivan, I. Enhancing a process-oriented approach to literacy and 
language learning: the role of corpus consultation literacy. Re CALL, 2007. Issue 19(3). P. 269-286. 
7. Sabitha, S. R. Najeeb. Learner autonomy in language learning. Procedia – Social and Behavioral 
Sciences, 2013. Issue 70. P. 1238-1242. 

 
 

EXPERIENTIAL LEARNING IN ELT METHODOLOGY   

Oksana Zabolotna 

Pavlo Tychyna Uman State Pedagogical University 

(Uman, Ukraine) 

By present, there has been a humanistic shift in ELT paradigm, seeing learners 

central to their own learning, and considering their active participation in learning. This 

was the central idea for New Generation Teacher Project which was a British Council 

Ukraine and Ministry of Education and Science of Ukraine joint initiative. The Project 

was focused on designing an innovative methodology curriculum and piloting it in 

Ukrainian Pedagogical Universities.  

In the Methodology Curriculum, learners are supported to take control of their own 

learning, to organise their work and assess their own progress. The main assumption is 

that if they come to be responsible for their own learning, they will become responsible 

adults. This is the matter of trust. If we do not trust our learners and are afraid to give 

them freedom they will never learn to be responsible. And it is not only about 

schooling, it is about life in general but about sustainability and about the future. As 

trainers on this course the Project team members were able to see the process of 

transformation, in which we were also involved, in action.  
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One of the Curriculum principal strategies is experiential learning which values 

experience as crucial for learning. Learning through experience is also associated with 

learning through action, learning by doing, and learning through discovery and 

exploration. As a philosophy and methodology, experiential learning fosters educators 

to “purposefully engage with students in direct experience and focused reflection in 

order to increase knowledge, develop skills, and clarify values.” (Association for 

Experiential Education, para. 2). 

Nevertheless, it is important that the students’ experience should be meaningful for 

learning which can be achieved by reflection. As Huxley stated, “experience is not 

merely what happens to us. More importantly, it is what we do with what happens to 

us” (as cited in Neill, 2004, p.1). To make it meaningful, it is vital that it should be 

active and bring a certain change to the student’s personality and change reality to some 

extent.  

In line with that, Kolb (1984) created a now widely used learning cycle which 

demonstrates the process by which experience is translated into learning. There must 

be a reflection on the students’ experience which is followed by an understanding of 

what the new learning means to them and a conceptualization of how it can be used in 

the future. That is, experiential learning encompasses four basic elements: concrete 

experience, observation and reflection, the formation of abstract concepts, and testing 

in a new situation (Kolb, 1984).   

Following that theoretical assumption, educationalists developed some principles 

of how to implement experiential learning in the English classroom:  

 language learning is facilitated when students are cooperatively involved in 

working on a project or task (Knutson, 2003)  

 the four skills should be integrated  

 the purposes should be authentic 

 learning should be based on physical involvement in the phenomena (Brown, 

2007, p.291) and the psychomotor aspects of language learning by involving students 

in physical actions in which language is subsumed and reinforced (Brown, 2007, 

p.292).  
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 learning should encourage personal input, initiative, and self-direction. 

All the sessions designed by the Project team in piloting the Methodology 

Curriculum begin with accessing the specific past experiences of students (Start where 

your students are), and then build on these experiences to construct a framework for 

learning unique to the requirements and learning style of each student. As Spruck-

Wrigley (1998) put it, “In practice, experience-based, project-based, and task-based 

learning become experiential when elements of reflection, support, and transfer are 

added to the basic experience, transforming a simple activity into an opportunity for 

learning (Spruck-Wrigley, 1998).  

Experiential learning also requires teachers to accept a different role in the 

classroom than the traditional teacher-as-expert. In the experiential classroom, their 

roles change into facilitators, guides, and helpers which does not go in line with 

traditional teaching subject content using a teacher-centered approach. Within the 

project the team members have done in-service work with teachers to implement 

experiential learning in ELT. There should be noted that there is still a considerable 

resistance to it as some teachers consider it unrelated to the subject content, and 

uncontrollable due to learners’ personal communication.  

In fact, experiential learning is not uncontrolled; on the contrary, if the teacher is 

prepared, able to predict potential difficulties and creatively open to “teachable 

moments” it may lead to New Generation English Language Learning which is creative 

and meaningful.  
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